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PART | - ELIGIBILITY CERTIFICATION 11PV10¢

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2010-2011 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgriades 7 and higher must take the course.

The school has been in existence for five full gettrat is, from at least September 2005.

The nominated school has not received the Bluedilgrhools award in the past five years:
2006, 2007, 2008, 2009 or 2010.

The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshe school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadisiwith Disabilities Education Actin a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 11PV10-

All data arethe most recent year available.
DISTRICT

Questions 1 and 2 are for Public Schools ¢
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Urban or large central city

4. Number of years the principal has been in her/bgtipn at this schoc 7

5. Number of students as of October 1, 2010 enrolieheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 17 16 33 7 0 0 0

1 22 21 43 8 0 0 0

2 19 17 36 9 0 0 0

3 15 16 31 10 0 0 0

4 17 22 39 11 0 0 0

5 24 16 40 12 0 0 0

Total in Applying School: 222
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6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

1% Asian

1 % Black or African American

3 % Hispanic or Latino
0 % Native Hawaiian or @er Pacific Islande

95 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 2.0 school year: 2%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2009 until| 2
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2009 3
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2009

(5) Total transferred students in row (3) 0.02
divided by total students in row (4). I

(6) Amount in row (5) multiplied by 100. Z

5

239

8. Percent limited English proficient students in sictool: 0%
Total number of limited English proficient studemighe school: 0
Number of languages represented, not includingigmgl 0

Specify languages:
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9. Percent of students eligible for free/reduced-gticeals: 6%
Total number of students who qualify: 14

If this method does not produce an accurate estiofahe percentage of students from low-
income families, or the school does not participatide free and reduced-priced school meals
program, supply an accurate estimate and explainthe school calculated this estimate.

10. Percent of students receiving special educatioricsss. 4%
Total number of students served: 9

Indicate below the number of students with disaegiaccording to conditions designated in
the Individuals with Disabilities Education Act. Dot add additional categories.

_OAutism _OOrthopedic Impairment
0 Deafness 2 Other Health Impaired
0 Deaf-Blindness _OSpecific Learning Disability

0 Emotional Disturbance 1 Speech or Language Impairment
_1 Hearing Impairment _OTraumatic Brain Injury
—OMentaI Retardation —Vi_sual Impairment Including
D ____ Blindness

1 Multiple Disabilities 4 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time
Administrator(s) 1 0
Classroom teachers 12 0
Special resource teachers/specic 6 0
Paraprofessionals 5 2
Support staff 2 2
Total number 26 4

12. Average school student-classroom teacher rativjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 191
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13. Show the attendance patterns of teachers and ssuaen percentage. Only high schools need to
supply graduation rates. Briefly explain in the &®tection any student or teacher attendance rates
under 95% and teacher turnover rates over 12%lacaétions in graduation rates.

200920102008200¢/20072008/20062007/20052006

Daily student attendance 96% 96% 96% 95% 97%
Daily teacher attendance 95% 97% 96% 95% 97%
Teacher turnover rate 0% 6% 6% 11% 7%
High school graduation re % % % % %

If these data are not available, explain and pmvihsonable estimates.

14.For schools ending in grade 12 (high schools): Sivbat the students who graduated in Spring 2010
are doing as of Fall 2010.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other

Total 0%



PART |1l - SUMMARY 11PV10¢

St. Columbkille School is part of the Holy Familat@olic School system serving approximately 270
students in preschool through grade five in theuduie, lowa area. The school was founded in 1896 by
Sisters of the Presentation to provide quality agsid Catholic education with a gospel infused
curriculum for children in the southern area of Dgbe. It became part of a system of Catholic sishoo
in 2001. In 2007 it merged with two other stroragigh schools, bringing together students of devers
socio-economic backgrounds. The majority of thielents reside in the southern section of the city,
including rural areas, drawing from eleven diffdrparishes. While many of the parents have
professional careers, there are also those whafyt@l free and reduced lunch and significantitunit
assistance.

The St. Columbkille School mission matches theesystission:

“Holy Family Catholic Schools, a vibrant learningnemunity, provides families in the tri-state areithw
Catholic education, early childhood through 12thdgr. We commit to teaching a rigorous academic

curriculum and fostering a community of faith whilerturing the gifts of each person entrusted o ou
care. Partnering with parents and parishes, veaiitinally promote personal excellence throughhfait

formation, lifelong learning, stewardship and cikésponsibility. We embrace peace, justice andcser
in the name of Jesus Christ.”

This school mission guides the curriculum, programad practices. The vision is that all studeragshe
their potential and be their best selves acadelpjqalysically, socially and spiritually. The tdexrs and
staff are committed to drawing out the strengthsawfh student and implementing the strategies deede
to meet this vision. Multiple personnel and stawes are in place to assure this happens. Stn®dille
School has a certified special education teachsstayy teachers in specialized interventions and
teaching direct instruction to individuals or sngibups. Problem Solving teams and pacing meetings
between teachers and principal develop accommadplams to meet the learning needs of students.

The greatest strength is the Christ-centered corityntivat promotes mutual respect and care for each
individual. The school provides a safe and strixtienvironment assisting students in self-disogénd
motivation to achieve. The strong standardizetsesres, consistently above national and stategior
and grade level performance assessments demortbatidents’ push for excellence.

St. Columbkille School has the designation of ae@reision School. The Green Vision Education
Program, through a partnership with community paogg and organizations, recognizes schools that
practice pollution prevention, recycling, energfiaéncy and waste reduction. This award was gehnte
after strong collaboration among staff, students @mmunity members. A committee of teachers
created goals, taught staff and students envirotahpractices, and supported parents in multipteria
areas over several years. This whole school fandggoal resulted in developing staff and student
leaders committed to protecting the environmengeeislly that of the school. With great pride the
original Green Vision award was received, follovistdthe Conservation award and Litter-Free School
designation award.

The school, based on a community of faith, hasamgthistory of service orientation. As the neefds o
students are met, they are encouraged to readb thé needs of others in the school, city, staéipn
and world. A variety of service projects teach shedents to be grateful for what they have, become
aware of other cultures and situations, which eraggeithem to share their resources and talentsic8e
is monthly and involves all staff and students. nylaf the service projects are fostered in multiage
arrangements called Spirit Groups. This structieneelops leadership skills with' §raders, encourages
shared learning among the grades and strengthersetise of community.



Another strength is the developmentally approphiseschool and pre-K program. The students learn
through play while being guided by state certifezally childhood teachers. The preschool curriculum
provides a strong foundation and smooth transtbaine school curriculum. The students enter
kindergarten with basic pre-reading and pre-maillssks well as inquisitive minds.

Involvement with one of the local colleges as a¢gsional Development School enables the teacbers t
mentor and collaborate with Elementary Educatiojorsaand their college professor. This partnerghip
mutually beneficial and demonstrates a strong ddsirteachers to “give back” to their profession.
Weekly, the teachers guide the pre-service teashigidesson construction and implementation. The
school hosts student teachers in specialist afeasigic, physical education, and guidance, antden t
regular classrooms.

Blue Ribbon status is personified in the teachatstheir focus on going above and beyond to
accommodate student needs. The teachers are @eldiogiroviding challenging academics and
communicating high expectations in all areas. Tieagh the whole child, guiding each one to become
intrinsically motivated. Through on-going in-sex@j the teachers are updated continually in best
practices and technology integration practices.



PART IV - INDICATORS OF ACADEMIC SUCCESS 11PV10L

1. Assessment Results;

Careful analysis of the assessment data occursvéatdr at St. Columbkille School. This analysis
examines data at both a macro and micro level fivhg/ears of reading and math data provided in the
data tables exhibits a consistent pattern of haflewement by students in grades 3 through 5.

When evaluating the statistics from a macro petspgealata indicates a steady five-year pattern of
average student percentile scores in the 80th tbha Student Norms; this, in turn, places theostin

the 95th percentile on National School Norms. klatbns are due to relatively small number of stisle

in a grade and classes with students possessinificagt learning challenges. The consistencyhef t
National Percentile Ranks among the reading antl s@dres, however, necessitates digging deeper into
the data to use National Standard Scores, thusngee@teworthy trends.

An analysis of the lowa Test of Basic Skills (ITE8) the past five years of National Standard Sgore
shows the students consistently score above nagapactations in reading on National Standard &sor
on average "8graders 15.2J)oints abovéd) graders 25 points above arftigiaders 28.4 points above.
The same is true in math™ grade 14.4 points™grade 23.8 points and'§rade 24.8 points. Although
this is excellent, yearly growth is the focus. &eg NSS shows an average growth from grade tloree t
four of 28 points with an expected growth of 16riei The average growth from grade four to five on
the same test is 17.8 points, with the expectedtrat 14 points. Such growth is seen not onihn
area of reading, but also in math; grade threeuo &chieved an average growth of 26 points, while
grades four to five experienced an average growilt @5 points.

An analysis of data was also conducted using aemewt indicators. A designation of “Low” means
below the 40th percentile; “Intermediate” includéxh percentile to the 90th percentile, and “High”
equals above the 90th percentile. Trends becontertvin the small number of students scoring in the
low category. The data for the reading tests tweipast five years indicates an average of fefager t
three students at the fourth grade level scoringvbéhe 40th percentile. The data for the math esstist
indicates an average of fewer than two studerttsedfiourth grade level scoring below the 40th
percentile.

Additional data analysis reveals that a very higtcpntage of students perform at the high levbebih

the reading and math subtests of the ITBS. A fi@ar mean score indicates that an average of mare t
33% of the students at the fourth grade level paréal at the “high” level in reading. Similarly, neo
than 46% of the students in grade four performetehigh level on the math subtests.

While not a required state of lowa test, St. Colkiidd School uses Dynamic Indicators of Basic Early
Literacy Skills (DIBELS), an individually administed test, to provide standardized data on earlyinga
skills for students K-2. This information, calcidd three times a year, demonstrates areas ofrgtude
strengths and weaknesses, growth charts, and iatiim of appropriate groupings, all of which
contribute to differentiated instruction.

Changes have been made in the curriculum basethiodesdized assessments to assist student growth.

A few years ago the trend was for low scores énrtfath computation subtest. Practice timed tests we
formulated and used after review sessions. Stadenbrded answers in a manner similar to the
standardized tests. Growth was measured theyéiest Students taking the test for the first thegorted

less anxiety and confusion about recording ansfwens test booklet to answer sheet. Another year we
concentrated on specific strategies to build s@ermmcabulary based on test results. The strategies
improved our classroom assessments as well asaih@esdized tests. A new science curriculum was
chosen based on research that showed improvemtstiscores and an emphasis on science vocabulary.



Often the groupings of students in reading and raeglchanged due to the test results in order to
challenge or provide more support to particuladstis.

A satisfactory explanation for the high achieverr@nbng students might be accounted for in the
comprehensive curriculum, parental interest anghaupdifferentiated instruction, high attendance
records for teachers and students alike, a consisteblem solving design, and strong school lestdpr
High scores result from these strong roots.

2. Using Assessment Results:

Soon after receiving our standardized lowa TesBasic Skills (ITBS) results the principal studibe
trends, grade level scores, cohort growth and iddal student growth. Graphs and charts are aleate
showing growth over time in reading, math and smen both grade level and cohort data. A list of
strengths and areas of growth is compiled fronitdraized analysis data.

Teachers meet to analyze this data and study edaebary on ITBS. School goals and focus areas are
established. With teaching partners, the teadlgtrstrategies they plan to implement for eaclaare
growth in their grade level, as well as which stgi¢s to continue based on strength areas.

Teachers are provided a chart of students perfgrmithe low and high area in reading, math, s@enc
vocabulary and the school goal area of the preweas. Current interventions for the students are
discussed. Teachers brainstorm and formulateegiest for each student in the given area. Students
scoring in the low area receive intense accommeodsitind students scoring in the high area are gedvi
enrichment activities.

Kindergarten through second graders are adminéteeeDIBELS tests to determine pre-reading and
reading skills. Students performing below the Ibemark receive specific interventions to learn or
improve their skill. Students are progress moeitidoetween testing periods.

Parallel with utilizing the formal summative assaest data, teachers use formative assessmentgi gu
daily instruction, methodology and strategies. ricutum theme and chapter tests, running records in
reading, and project rubrics are a few of the gatats for making decisions. The data indicatesnwvh
students need re-teaching, further practice orrpssion in the material. Teachers continually labk
their students’ performance to make decisions teggrstudent learning and their teaching.

Both summative and formative assessment data scastied during the monthly pacing meetings
between teachers and principal. Students perfgyioelow benchmarks or grade level are discussed at
the unit level Problem Solving meetings. The RPeabBolving meetings involve the unit teachers,
special needs teacher, guidance counselor andpaimtiscussing data and designing specific
interventions/accommodations for individual studefftfurther interventions are needed the AEA @Are
Education Agency) is involved in the process. Aiddial strategies are implemented and monitored with
assistance from the AEA school psychologist. Furtisting from AEA is available, if needed, for raor
information regarding student-learning needs.

3. Communicating Assessment Results:

Parents receive the standardized test data obte Tests of Basic Shills with an accompanying itksta
report and letter of explanation. They are invi@det an appointment with the principal, teadver
system curriculum director for further clarificatio

The weekly school newsletter, available on-linehlighes class results in chart and graph formatsti
spotlights students’ participation in special potgeand contests. The school and system webgibetse
system ITBS data. The local newspaper reportd'tt@¥ and 11" grade data of math, reading and
science of each school in Dubuque.
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Teachers meet formally twice a year with parentssindents at fall and spring parent-teacher-studen
conferences. The conferences share formativesasses data and student self-assessments and goals.
Teachers meet individually with students to exanstudent effort and progress. They then set doals
independent reading, work habits and behavior.hii@logy based projects are displayed for conference
along with student work in all curriculum areas.

Twice a year, at the semester and end of the gtargard based progress reports are written amdosen
parents reporting how the student is progressingpeoed to Archdiocesan benchmarks. Each standard
has an evaluative measure and detailed narrative.

Following the monthly unit Problem Solving meetintsachers or principal inform and update the
student’s parents on strategies and interventimpgeimented. Weekly folders are sent home withydalil
work and formative assessment results. The K-éhtxa send home weekly updates on student behavior
and work habits. "35" grades utilize the daily assignment notebook @snamunication tool with

parents. Teachers communicate frequently via eipiadlne calls, notes and meeting with parents.

Each May ouCurriculum Showcase Open House is held for the community. Every grade highlights
student projects, work, and technology projectsaidénts demonstrate to parents, grandparents, ader
younger siblings and friends their academic skitl ase of technology programs.

Throughout the year, parents are invited to pgdig in many unit culminating activities and pregec
This ranges from music programs for Christmasspmohg, to Kindergarten plays highlighting the 5
senses, to'3grade sharing PowerPoints and i-movies with tleeial history unit, to viewing DVDs of
students’ choral reading or acting out an AmeriRarolution event. PDS students collaborate wién th
elementary students and teachers in many of th@®ve

4. Sharing LessonsL earned:

Through the PDS (Professional Development Schoibf) koras Collegethe teachers mentor education
majors. Each semester classroom teachers worldglaith different clinical students guiding them
through various teaching experiences. Teacherehhbadt practices, help the clinical students dgvel
lessons, support them during the teaching of thsole, and professionally discuss all aspects ohieg.
Twice in the semester the teachers provide eveéutiirmal feedback to the college student. Inghst
four years the teachers have mentored more th@nedfervice teachers! This is a significant
professional sharing that creates a “ripple effedien these new teachers subsequently work with
students and faculties of their future schools.

At least once a year at a system-wide professipenatlopment day teachers collaborate in their grade
level and specialist areas, share successful giteatand lessons and learn new skills. Followirghea
session the teachers reflectively write what tleeyred and how they will use this information ieith
classrooms. These reflections are shared witprineipal and curriculum director.

Most of the teachers have participated in the dieseTechnology Curriculum Leaders (TCL) program
learning about problem-based learning and braiedbaslucation. The teachers form professional
learning communities designing a unit for theirdstots based on the research and ideas learned. The
teachers share their units and findings with théiL. groups from other schools as well as with tiosin
school.

Students have presented at parish and communityiduns their ecology efforts with Green Vision.
They shared the recycling efforts at a communityewEarth Day celebration three years ago. Laat ye
they manned a booth during an Energy Awarenesd epensored by a city organization. Yearly a
group of &' or 5" graders teach the school’s environmental fociisdgounger students and to the
school community at the Curriculum Showcase.

11



The principal and curriculum director presentedgtigools’ technology integration success at the
National Catholic Education Association’s annuaifeoence in Minneapolis, Minnesota this past spring
They shared their plan, training, structure argdfrom the teachers and students to more than 150
participants. They have been invited back to preae update on their progress. They also, aldtig w
the technology integration coordinator, led a s#ssh technology integration at the local AEA (Area
Education Association) meeting of principals andiculum directors.

12



PART V - CURRICULUM AND INSTRUCTION 11PV104

1. Curriculum:

The curriculum implements the lowa Core, Archdi@restandards and Grade Level Expectations. These
are aligned with the lowa Tests of Basic SkillseThading curriculum focuses on reading purpose,
meaning and enjoyment. Leveled readers provideprogriate match between reader and text. Word
skills and meaning are emphasized in narrativeeapdsitory selections. Language arts skills of
listening, speaking, and writing are integratetud8nts are explicitly taught comprehension skiNath
curriculum focuses on problem solving, conceptswhbers, computation skills, measurement,
geometry, data analysis, probability, and functiohalgebra. Science instruction includes physidal,

and earth/space science, as well as science amibtegy. Social Studies incorporates informatidxil]s

and concepts from the disciplines of history, gapby, economics and sociology with attention gitaen
connections among people and the ways to practiod gitizenship.

Purposeful instruction is delivered with set objeas written on the board for students to view thiind

to fifth grade students transpose the objectivesthmeir assignment notebooks with their practiog a
extension assignments. Teachers incorporate seameh-based strategies of Marzano, Bloom’s
Taxonomy of higher-level thinking and Gardner’s kifle Intelligences when designing their lessorg an
units. Focus is on creating student-centered tessand assisting students in making connectiottzein
learning and across curriculum areas. Writing s&€tbe curriculum has been a major emphasis,
including science and social studies. Sciencegsiig-based and social studies incorporates nunserou
projects integrating technology and literature.

Another dimension of purposeful instruction incladkills and concepts presented to the whole group,
with support or enrichment instruction differengi@tin flexible achievement groups. Small groups i
math and reading are based on formative assessnigifftsrentiation happens with pacing of material,
amount of concrete examples/manipulatives and lefvéfjor. Trained associates reinforce skills,
especially with the students scoring below benckmar

High expectations are communicated to studentgeaintbrced through parent partnership. Studerds ar
provided rubrics outlining what is required for Bguroject and writing assignment. The projects
demonstrate student learning and understandingatémmal. Student goal setting and self-assessment
build ownership. Grades are not given; instead@ss is reported to students and parents through
standards-based progress reports, emphasizingah@ng that is happening for each student. In all
curriculum areas technology is utilized to asdistients in sharing PowerPoints, i-movies, garagéban
projects and polished writing pieces with pareRf3S college students, classmates, students froen oth
schools and other grades. For example, third gsadkents work with Loras College elementary majors
on researching a Dubuque site in the Dubuque Hjistoit. Third graders research in small groupsrthei
site using a webquest, interviewing local histasisand visiting the site to take photos. They piz@a

their material for an oral presentation, often mpowating i-movies and dramatic re-enactments, for
parents and community members.

Weekly, all students are engaged in meaningfuhmat music classes and activities. Art classeitedc
concepts, technigues and processes through differedium to reach students of differing abilitiesla
interests. Art history and appreciation is builbly study of different artists at each grade levat

contests from various organizations are coordindfessic classes encourage exploration with singing,
dance/movement, instruments and computerized kegboall students perform musical selections at
the annual GrandPerson’s Day, Christmas progransarnidg Concert. Students rotate as song leatlers a
weekly mass. Fifth graders participate in a ChBedtival featuring choirs from fifth through colkegge.

A student choir sings at community functions imdhg leading liturgy singing at affiliated parishes

along with a fifth grade bell choir. A system-widet and Music Festival displays multiple art prdgc

along with a choir performanc@pera lowa, brought in every four years, and the city Arist
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Residence program four to five times a year, exgtisgents to a myriad of music styles. The
accompanying teacher guides are used to increaderdtiearning and appreciation.

Projects and activities throughout the school yeiress the physical and nutritional health of the
students. In physical education classes, studiesutis teamwork, utilize their own physical strergyth
develop coordination and explore interests thranghement. Students are encouraged to develop life-
long active life habits. Science, guidance, angbjaal education classes cover information regay thie
body’s functioning systems and on developing hgatthtritional choices and habits. School-wide
projects include a 100-day participation in three Healthy lowa Kids! program designed to instill values
for personal health and wellness and parent invoére in offering healthy birthday treats and aftgri
fundraisers to meet the lowa Healthy Kids Act. etattention to making healthy choices for minds,
bodies, and spirits occur during Red Ribbon Weakii@pation in the Jump Rope for Heart and
Presidential Fitness programs and support of d tmtkege's dance marathon. Teachers are also
expected to become certified in First Aid and AEPRCadministration.

2. Reading/English:

The school reading curriculum incorporates a baldniteracy approach with application across all
curriculum areas. For reading instruction, a redehased framework text with high interest, fiotiand
nonfiction leveled readers is utilized. Studentartend read good literature and are taught reaskiig

in whole group. Skills are practiced and applieflerible achievement groups using a guided reading
approach where students read texts matched toitis&iuctional level. Teachers guide the studemts i
small group through word attack, vocabulary and maiension skills. Literature circles and booksal
are used in grades 4-5 to provide students opptesito apply reading strategies using qualigrature.
Reading is extended to the content areas of scamtsocial studies with emphasis on providing
nonfiction texts for increased student engageniénte during the school day is set aside for indepah
reading and teacher read alouds, utilizing weltlstol school and classroom libraries.

The mission statement commitment of “nurturinggffes of each person” propelled the selectiorhis t
well-balanced, comprehensive language arts apprddehreading series provides both extra support
materials for students needing assistaamtbenrichment activities. The program providesgnaion of

language arts skills, with emphasis on writing.

Foundational reading skills begin in kindergartathwattention to the phonological structure of oral
language through frequent read alouds, word pattend word play. In all grades, word strategies fo
decoding, use of context, and vocabulary buildirgpaesented to the whole class. Small guided mgadi
groups follow. Teachers set purposes, activate griowledge, build vocabulary, and monitor readdhg
each story to assist students in comprehensioty [ow up activities reinforce strategies, indiibn

to leveled readers sent home.

Students set reading goals and take AcceleratedeReamprehension quizzes which are closely
monitored by classroom teachers. Student goalsambined to create a school goal, which is moaedtor
and encouraged weekly by the principal.

Through use of running records, reading text thesats and th®IBELS assessment, teachers know
students’ oral reading and comprehension levelgle®its “below benchmark” meet with the teacher in
small group for specific instruction and are pr@ddextra support from trained classroom associates.
certified special education teacher shares additioterventions and strategies with the classroom
teachers and, when needed, works directly witlsthéents. Students at and below grade level aengi
intensive “jump start” review sessions to reviewdiag skills lost over the summer.

3. Mathematics:
The strength of the mathematics program lies irophortunities presented for real-life applicatiohs

mathematics. The program has a strong emphasisbiem-solving and application in concepts and
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skills. In K-2 classes, hands-on activities and imalatives are used to build a strong foundatiomile/
grades 3-5 use manipulatives and visual represemsato learn problem-solving strategies, analyze
information, and interpret solutions. Specific iskdre targeted for each grade level aligned viaighiowa
Core Curriculum and the Archdiocesan grade levpketations. Small group instruction is the norm for
all grades though large group instruction servesestessons well. Small group instruction differates
through pacing, levels of difficulty and test formBRe-teaching lessons, enrichment opportunitiels an
various levels of problem solving challenge alldisvof learners.

Thinking strategies, rather than memorization, tehe basic facts for all four operations. Eacldgra
level has a predetermined expectation for mastelmasic facts. Assistance is provided for studémts
reach their self-selected goals through the uspetial needs teacher, associates, and parente@tsn
several of who are former teachers. The First ithvabsite challenges and motivates students to
improve their math skills. This program is avaiatd students at school and at home.

The NCTM Standards are integrated into each uloihgawith spiral reviews and formative assessments
for each chapter and unit. Built-in assessmentarabroughout the year, increasing success orotha |
Tests of Basic Skills. Following study of standaedi test results, the staff set a goal to improve
computation scores. A weekly computation test wgdémented and given to each student in grades 3-5
using a format similar to the ITBS. After reviewipgeviously learned skills, practicing these skills
almost daily, and using the weekly computationstestir ITBS scores in the area of computation
significantly improved. Fractions appeared as &a af concern during item analysis of the ITBS.dera
appropriate instruction is provided on fractionslagrade levels to improve this area. During rhbnt
pacing meetings between principal and individuatkers, the content of instruction and pacing of
material is continuously discussed and reviewet plians for improvements when needed. Several
teachers, collaborating with Loras College, engdgede Japanese “Lesson Study” discovery approach
to math. This supervised opportunity for peer eatidun increased awareness of math methods, which
“spilled over” to the total faculty.

4. Additional Curriculum Area:

St. Columbkille’s mission statement commitmenttovde “a vibrant learning community” is fostered
through the emphasis on technology integrationd@its are taught that technology is a tool fomieg
and not a separate class or area to learn. Witimtdogy, learning becomes interactive, up-to-dae
targeted toward students’ needs. Technology assmtéiers in implementing the strategies of Robert
Marzano and in differentiating instruction by prdivig many avenues for learning. Through teacher
facilitation, student interest and engagement ertfa vibrant atmosphere the school seeks.

Increased student engagement, motivation and sitassist the mission statement focus on a “rigorou
academic curriculum.” Every teacher has a laptaptha laptop carts provide a 3:1 ratio of laptaps t
students. The carts are wheeled into the classvdoen students need them for their

coursework. Teachers create learning experiendesng technology with relevant application. Stunde
practice concepts, engage in higher order thinkimgyproblem solve. Teachers bookmark and direct
students to websites for research in social stud@snce, reading, religion and music and forfoeeaing
reading and math skills. Students 3" grade have created PowerPoints and i-movies btsesen
topics in a content area. They learn the skilleeskarch, organizing ideas, writing skills, proaftiag,
editing and speaking skills. Beginning in kindetgarand through all grades, students learn word
processing skills as they create documents higlitightheir content knowledge. For example,
kindergartners create an ABC book with words tlyged and pictures they copied from clipart thatitheg
with each specific letter. First graders desigletiled web using a program entitlegpiration for their
science assessment. All students write eithexpasgtory or narrative composition, type it into a
publishing program and print out their own mini kod variety of graphic organizers assist the shid

in organizing the information they are studyingudgnts from #-5" grade have access and time during
school and at home to strengthen math skills wiela-based program. Students in all grades adseiss t
comprehension of independent books through thel&@ted Reader program.
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Technology has sharpened and increased commumiaaitio parents. Teachers have their own school
supported blog and website, sharing the studergraments and projects. The website also indicates
students’ progress in each standard on the staideet progress report.

5. Instructional M ethods:

A strength of St. Columbkille School lies in meegtstudent learning needs through various means of
differentiated instruction. The Area Education Aggprovided teacher information and instruction on
creating tiered lessons/assignments. Studentsuagéttin flexible achievement groups in reading and
math, especially in the primary grades. This assist teachers in targeting student needs andeolgailg
appropriately to learn within their rate and ranfgequent assessments, such as running recorts, tex
based theme assessments, observations, and staedassessments drive lesson designs, student
placement and pacing within a group. Teachersnigdveen formally trained in the Marzano strategies,
utilize graphic organizers, summaries, analogesfarcing effort and providing recognition, coogtve
learning, etc., all of which help students achigreater success. The technology focus promotegpheult
differentiation opportunities for students.

Instruction is modified according to the achievetrewrel of the students. Use of leveled reademal
with pacing of the material, provides one examgplmodification. Student strengths, interest and
learning styles are considered when deliveringuesibn and assigning projects. Teachers honaiestu
choices in selection of workstations, learning gamesearch topics and projects. Assignments are
modified in quantity, depth of knowledge shared presentation of knowledge gained. The level of
manipulative use and concrete examples vary aguptdistudent needs, especially in intermediate
grades. Teachers differentiate projects by offesimgll groups, partners or individual completion.
Students choose how they want to share what theg learned in their projects. Students creatalsur
power points, essays, poems, posters, songs, desspaeches (as the historical person) and other
presentations involving technology.

Instruction is supplemented based also on studseds Students are allowed to move beyond grade
level material. Cross grading is also an optiBased on achievement scores a fourth grade student
currently attends a fifth grade math group. Literatcircles supplement the reading curriculum. The
Accelerated Reader program encourages studergadaarvariety of books for understanding. Many
contests are offered, such as Geography Bee, @p&te, poetry contests, and math competitions.
Students also enter essay and art contests famMarther King, Jr. Day, Fire Prevention Week,
Vocation Awareness and Right to Life Awarenessiame a few. Students participate in Area Education
Agency and local community events including Endrgyuiry Event, Eco-Meet, and Math Problem
Solving Day. Twenty percent of the school’s studeattended an outdoor education summer program
held at school that emphasized maintaining reaaimgmath skills.

6. Professional Development:

Student learning and increased achievement argattie of the professional development. Staff
development decisions are based on student datheeneeds (formulated from teacher surveys),
principal input, and state and Archdiocese requimeis The program is designed collaboratively with
system principals and curriculum director. Onggingfessional development includes seven full ddys o
teacher in-service (four prior to opening of sch@wld monthly early dismissal days. One and onk-hal
days focus on Catholic Identity, which highlightte formation of all aspects of the teacher’s lifeman,
spiritual and intellectual. Two full days, embeddiedhe year, highlight a professional development
focus and direction from national or Area Educa#aency speakers to discuss the focus area with all
system teachers, as well as specific training sesded by teachers. The monthly early dismissal in
services focus on training and implementation bbst and teacher career goals. Whenever appropriate
classroom associates are included in the trairangsn-services.

Professional development supports the career fflaaan teacher (developed individually or with a
partner). The career plan is based on studengastment with the year’s professional developmetiigo
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in mind. These plans include a general focus godlspecific goals targeted at data use. The tesache
describe the indicators of measuring success amchrtfze goal to lowa Teaching Standards, Archdieces
Grade Level Expectations/lowa Core standards artest achievement goals. Specific strategies,
activities for teachers and students and produetfisied on the plan.

Career plans are monitored at the monthly prineigather pacing meeting via analysis and discugsion
student achievement. The plans, adjusted as nggabadote increased student learning. Teacherg shar
their final reports and reflections with the pripai and other teachers before placement in teddhess

Monthly early dismissal days support Career Plamaspmovide application training in general
professional development focus. Recent focus anesle Characteristics of Effective Instructiarda
Marzano strategies and differentiation. Teachemnlstrategies, share and apply them, reflect eyport
on the effect on student learnimggtive teaching practices aimed at specific student gthsnand needs
have resulted from the specific application of Merzano strategies coupled with principal-teacher
pacing meetings.

Additional training and learning opportunities arailable for staff through the Archdiocese’s TCL
(Technology Curriculum Leaders) program, the Japarieesson Study” in math and our system’s
Monday Night Technology. These programs provigmti and application based on improving student
achievement.

7. School Leadership:

St. Columbkille School offers a shared leadershipppophy and structure. All staff members are pért
the team, with individuals taking a dimension afdership. The principal serves as a catalystior t
school leadership structure by guiding, coordirgatencouraging and supporting activities and pnogra
that influence student achievement.

Community of faith committees, with staff from mple gradesmonthlyorganize and lead staff and
students in activities promoting faith, service anadhmunity building. They plan all-school prayer
services and coordinate service projects teachirdgats about world, nation, state, city, and sthoo
needs. The school is organized in sgrdups(multi-age groups of students) for implementation of
community building activities.

Staff meets weekly in units or as whole staff. Uagtders formulate the vision and plan, returnong t
small unit groups for input and/or implementation.

Problem Solving meetings are held monthly in utgitdiscuss student concerns. Teachers, the special
needs teacher, guidance counselor and principet strategies tassist students with various behavioral
or academic concerns. The guidance counselor fe@rsbehavioral concerns and the special needs
teacher on academic concerns. After analyzing stutiga, interventions are discussed extensivaly an
reviewed in following problem solving and pacingetiegs.

When students’ needs indicate required servicesrtkthe school, the needs are discussed at the
monthly Area Education Agency (AEA) meeting. THEEAM consists of an assigned school
psychologist, special needs teacher, guidance etamand principal. Resources are available frioen t
AEA.

Pacing meetings are regularly scheduled timessfieher and principal to discuss instructional
improvement and program pacing of each instructigraup and individual students. This is an
extension of the Problem Solving meetiggsred to studying and implementation of individstadent
strategies. These meetings promote mutual acdailitt@nd shared responsibility for instructiondan
meeting needs of students.
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The efforts in becoming a Green Vision school thate the effectiveness of St. Columbkille School
leadership. The principal brought to a team dérested staff the qualification ideas. The teashibel
out the details of implementation. They presemtettie whole staff, which in turn shared with their
students. A core group of students were trainedsabsequently taught the younger students. The
Green Vision team met frequently to assess progpées next steps and organize additional trainavys
activities. Recognition resulted in the first ye@ath yearly awards, all due to the combined leduiers
efforts of the team.
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PART VI - PRIVATE SCHOOL ADDENDUM 11PV10-

1. Private school association: Catholic
2. Does the school have nonprofit, tax-exempt (503jg(atus?_Yes

3. What are the 2009-2010 tuition rates, by grade?n@anclude room, board, or fees.)
$227C  $227C  $227C  $227C  $227C  $227C

K 1st 2nd 3rd 4th 5th
$ $ $ $ $ $
6th 7th 8th 9th 10th 11th

$ $
12th Other

4. What is the educational cost per student? (Schaddgét divided by enroliment) $6075
5. What is the average financial aid per student?2814

6. What percentage of the annual budget is devotedholarship assistance and/or tuition reduction?
14%

7. What percentage of the student body receives sdiiaassistance, including tuition reduction? 41%
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PART VIl - ASSESSMENT RESULTS

NATIONAL NORMS-REFERENCED TESTS

Subject: Mathematics Grade: 3

Test: lowa Tests of Basic Ski

Edition/Publication Year: 20( Publisher: Riverside Publishi Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-200€
Oct

Testing Month Nov Nov Nov
SCHOOL SCORES

Average Score 87 75 81
Number of students tested 37 37 42
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Average Score

Number of students tested

2. African American Students
Average Score

Number of students tested

3. Hispanic or Latino Students
Average Score

Number of students tested

4. Special Education Students
Average Score

Number of students tested

5. English Language L ear ner Students
Average Score

Number of students tested

6.

Average Score

Number of students tested

NOTES:
11PV104

Nov

74
35
0 10

79

100

32
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Subject: Reading Grade: 3

NATIONAL NORMS-REFERENCED TESTS

Test: lowa Tests of Basic Ski

Edition/Publication Year: 20( Publisher: Riverside Publishi Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-200€
Oct

Testing Month Nov Nov Nov Nov
SCHOOL SCORES

Average Score 86 70 80 74
Number of students tested 37 37 42 35
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0

SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Average Score

Number of students tested

2. African American Students

Average Score

Number of students tested

3. Hispanic or Latino Students

Average Score

Number of students tested
4. Special Education Students

Average Score

Number of students tested

5. English Language L ear ner Students

Average Score

Number of students tested

6.
Average Score

Number of students tested

NOTES:

11PV104

74

100

32
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Subject: Mathematics Grade: 4

NATIONAL NORMS-REFERENCED TESTS

Test: lowa Tests of Basic Ski

Edition/Publication Year: 20( Pubisher: Riverside Publishir Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-200€
Oct

Testing Month Nov Nov Nov Nov
SCHOOL SCORES

Average Score 86 88 85 83
Number of students tested 40 44 64 35
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0

SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Average Score

Number of students tested

2. African American Students

Average Score

Number of students tested

3. Hispanic or Latino Students

Average Score

Number of students tested
4. Special Education Students

Average Score

Number of students tested

5. English Language L ear ner Students

Average Score

Number of students tested

6.
Average Score

Number of students tested

NOTES:

11PV104

82

100

36
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Subject: Reading Grade: 4

NATIONAL NORMS-REFERENCED TESTS

Test: lowa Tests of Basic Ski

Edition/Publication Year: 20( Publisher: Riverside Publishi Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-200€
Oct

Testing Month Nov Nov Nov Nov
SCHOOL SCORES

Average Score 80 83 80 80
Number of students tested 40 44 63 35
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0

SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Average Score

Number of students tested

2. African American Students

Average Score

Number of students tested

3. Hispanic or Latino Students

Average Score

Number of students tested
4. Special Education Students

Average Score

Number of students tested

5. English Language L ear ner Students

Average Score

Number of students tested

6.
Average Score

Number of students tested

NOTES:

11PV104

81

100

36
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Subject: Mathematics Grade: 5

NATIONAL NORMS-REFERENCED TESTS

Test: lowa Tests of Basic Ski

Edition/Publication Year: 20( Publishe: Riverside Publishin Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-200€
Oct

Testing Month Nov Nov Nov Nov
SCHOOL SCORES

Average Score 85 79 74 83
Number of students tested 45 65 56 33
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0

SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Average Score

Number of students tested

2. African American Students

Average Score

Number of students tested

3. Hispanic or Latino Students

Average Score

Number of students tested
4. Special Education Students

Average Score

Number of students tested

5. English Language L ear ner Students

Average Score

Number of students tested

6.
Average Score

Number of students tested

NOTES:

11PV104

78

100

37
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Subject: Reading Grade: 5

NATIONAL NORMS-REFERENCED TESTS

Test: lowa Tests of Basic Ski

Edition/Publication Year: 20( Publisher: Riverside Publishi Scores reported as: Percentiles

2009-201C| 2008-200¢| 2007-2008 | 2006-2007 | 2005-200€
Oct

Testing Month Nov Nov Nov Nov
SCHOOL SCORES

Average Score 85 81 77 80
Number of students tested 45 65 56 33
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0

SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Average Score

Number of students tested

2. African American Students

Average Score

Number of students tested

3. Hispanic or Latino Students

Average Score

Number of students tested
4. Special Education Students

Average Score

Number of students tested

5. English Language L ear ner Students

Average Score

Number of students tested

6.
Average Score

Number of students tested

NOTES:

11PV104

79

100

37
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